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We at Clinton State School acknowledge the Bailai People, Goorang Goorang People, Gurang People and Taribelang
Bunda People traditional owners of the land in which Clinton State School is situated. We recognise their continuing
connection to the land, sky, waters and pay our respects to their Elders past, present, and emerging.

Every student succeeding is the shared vision of Queensland state schools. Our vision shapes regional and school
planning to ensure every student receives the support needed to belong to the school community, engage
purposefully in learning and experience academic success.
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Contact information

Postal address:

Harvey Road, Gladstone

Phone: (07) 4978 9333
Email: principal@clintonss.eq.edu.au

School website address:

hitps://clintonss.eq.edu.au

Contact Person:

Troy Sanson
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Acknowledgement of country

“‘We at Clinton State School acknowledge the Bailai People, Goorang Goorang People, Gurang
People and Taribelang Bunda People upon whose fraditional land we are gathering foday. We pay
¥ ourrespect to elders past, present and emerging for they hold the memories, the traditions, the culture
and hopes of First Nations Peoples across the state. We recognise their connection to Country, and their
role in caring for and maintaining Country over thousands of years, for they are the traditional
custodians of this land, sea, waterways and sky. Underneath this bitumen and concrete this land was,
and always will be Aboriginal land. Land that was not ceded. May their strength and wisdom be with
us today".

Departiment commitment statement to First Nations Peoples _I_
| =

We, the Department of Education, make this commitment, in the spirt of

reconciliation, to deliver aspirational educational, economic and social outcomes

for First Nations Peoples. As public servants, we have a responsibility to develop a |
genuine understanding of our history and its lasting impact on First Nations Peoples’. u

Clinton State School Reconciliation Action Plan

Clinton State School's vision for reconciliation is to elevate the next generation of First
Nations Peoples’ and other Australians to empower our workplace and society by
making a difference by courageously working together. Clinton S§ believes for
reconciliation to occur there must be a shared understanding and acknowledgment of
the past and how this affects the present day. This understanding needs to be taught in
every classroom by: incorporating First Nations perspectives in every aspect of our
school: finding the courage to challenge when first nations students, parents, staff or
community are treated unfairly or facing racism. Having a school in which all students,
staff, parents and community can come in and feel culturally safe, valued and mutually respected is core to our belief.

Purpose "

Every Queensland state school is required to have a Student Code of Conduct. This is the school's behaviour policy, with
information about school rules, consequences and processes for addressing bullying and the use of technology. The
Student Code of Conduct is developed in consultation with each local school community, is published on the school
website and provided to every student and family upon enrolment. SCoC fact sheet

Clinton State School community works collaboratively to provide a safe, respectful learning environment for all students,
staff, parents, community members and visitors. Our SC of C has been collaboratively reviewed within and beyond the
school community and sets out the ongoing and adjusted responsibilities and process we use in our school and community.
This document outlines and promotes our proactive whole school approach to embedding positive behaviour
expectations and to facilitate high standards of behaviour from all ensuring leaming and teaching is prioritised.

Our Motto - Continually striving to succeed

Our Vision - Clinton State School empowers all learners to reach their full potential in a challenging and supportive
school community.

Our Misslon—  Every day is a learning day where active learners are inspired to pursue excellence.

Q land
Government



P&C Statement of Support

As president of the Clinton State School P&C Committee, | am proud to support the reviewed Student Code of Conduct.
The careful, transparent consultation process has ensured that parents and staff have had the opportunity to contribute
and provide feedback on the final document. The awareness, input and involvement of our parent community is critical
to ensuring that we can support the students at the school to meet the expectations laid out in the Student Code of
Conduct.

I encourage all parents to familiarise themselves with the Clinton State School Student Code of Conduct, and crucially,
to take the time to discuss with their children the school's expectations and any support they may need. We want to
emphasise the importance of the systems put info place to help students impacted by any form of bullying.

We know that bullying is @ community-wide issue, and we know that we all have a role to play in combating it. Bullying
can have particularly devastating impacts on our young people, and it isimportant that every parent and child of Clinton
State School knows what to do if subjected to bullying, regardless of where it occurs. This includes cyberbullying, through
the misuse of social media or text messaging. It is important that parents and children know that schools provide support
and advice to help address problems of bullying, this document provides an excellent starting point to understand how
to approach the school about these types of problems.

Any parents who wish to discuss the Clinton State School Student Code of Conduct and the role of families in supporting
the behavioural expectations of students are welcome to contact myself or to join the Clinton State School P&C
Association. It is with your support that we can work collaboratively with school staff to ensure all students are safe,
supported and appropriately supported to meet their individual social and learning needs.

" e
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Principal’s Infroduction

Our school has had an important presence in the Gladstone community since 1974 and we are proud of our history and
achievements. We believe strong, positive relationships between all members of our school are the foundation fo
supporting the success of all students.

Our motto ‘continually striving to succeed' underpins all we do and equips our students with values to become responsible
citizens. Clinton State School has four core values: Integrity, empathy, excellence and courage.

These values are supported by using our three behaviour expectations:

Be Safe To look after yourself and others, both at school and in the community

Be Respectiful To act in a way that shows you care about yourself and the feelings and wellbeing of
others.

Be Learners To work to the best of your ability by listening carefully, following instructions, cooperating,

and participating in learning activities.

These values and expectations have been used in the development and review of this document, with the aim of helping

shape and build the skills of all our students to be confident, self-disciplined and kind young people. Our school staff

believe that communication and positive connections with other people are the most vaiuable skills our communities
need for today and the future.

Clinton State School staff take an educative approach to discipline, that behaviour can
be taught and that mistakes are opportunities for everyone to learn. Our Student Code
of Conduct provides an overview of the school’s local policies on use of mobile phones
and other technology, removal of student property and the approach to preventing
and addressing incidents of bullying. It also details the steps school staff take to educate
students about these policies and how students are explicitly taught the expected
behaviours. Finally, it details the consequences that may apply when students breach
the expected standards of behaviour, including the use of suspension or exclusion.

| thank the students, teachers, parents, and other members of the community for their work in reviewing our Student Code
of Conduct in 2022. Your interest and views shared through the process of reviewing this document have been
invaluable. This document provides a clear explanation of what we expect from students post 2022 and how we will
support them to meet those expectations.

Any families who require assistance to access a copy of the Clinton State School Student Code of Conduct, including
franslation to a suitable language, are encouraged to contact the principal or year level deputy principal.

Yours in education

Troy

SRt
Queenslund
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Consuliation and Document Review 2022

A consultative document review was undertaken in 2022 to establish key focus measures related to existing data sets
collected from student discipline, safety. The review process was an open and transparent reporting mechanism for the
school community to provide feedback and gather the perceptions of students, parents and staff about the cument
school climate. Data were collected in two parts.

Part A

The Parent, Student and Staff Satisfaction data in the tables below is drawn from the School Opinion Survey 2021. The
School Opinion Survey is an annual data collection designed to obtain the anonymous views of parents/caregivers,
students, and school staff from each school on what they do well and how they can improve. Within the $School Opinion
Survey, there are additional questions for teaching staff, including the executive leadership team, regarding their
confidence to teach and improve student cutcomes.

Part B

The Case Management Team and Student Support Services also constructed a series of confidential surveys targeting the
above-mentioned groups, to gather specific data relating fo cumrent programs, processes, signage, understanding and
effectiveness of cument practices within the school culture. This included a request to respond to key themes from earlier
staff discussions regcrdir{g strengths and areas for further development. Participants were asked to rank their priorities and
offer positive ideas and suggestions for improving the quality of relationships and communication in the school.

The aim of this was to create a namow focus on behaviour management and identify areas of growth to strengthen
cument systems through the combined voice of all stakeholders. The following themes were identified:

Staff Parents Students

*  Communication — gathering and
communicating data; common

* Consistency — practice and process J

Consistency of language .

(connecting home and
school)

Communication - platforms
Artefacts
Increasing usage of on-line

language * Communication - formats media
* Professional development and platforms
* Cyber safety — increasing importance, * Continued parent

currency of information information sessions — cyber

safety

The reviewed document was prepared and distributed for feedback and discussion to members of the school community
and the final draft, incorporating suggested changes and feedback, was sent to the P&C Association for endorsement.

In future, the Clinfon State School Student Code of Conduct will undergo minor updates annually to reflect changing
circumstances and updated relevant staff.

A full document review is conducted every four years in line with the scheduled review process for the School Planning,
Reviewing and Reporting cycle.

Govamment



Data Overview - School Opinion Survey 2071

Parent Opinion Survey

Percantage of parents/caregivers who agree’ that: 2019 2020 2021

This is a good school. 91.3% 89.1%
My child likes being at this school.? 89.1% 87.8%
My child feels safe at this school.? 89.1% 76.1%
My child's learning needs are being mel al this school 2 89.1% 86.8%
My child is making good progress at this school.2 93.5% 88.5%
Teachers at this school expect my child to do his or her best.? 93.5% 97.7%
Tealfrzlers at this school provide my child with useful feedback about his or her school 88.9% 88.9%
WQrK,

Teachers al this school motivate my child to learn.? 91.3% 94.6%
Teachers at this school Ireat students fairly.? 84.6% 868.5%
I can talk to my child's teachers aboul my concems.? 91.3% 92.3%
This school works with me to support my child's leaming.” 91.3% 87.9%
This school takes parents' opinions seriously 90.9% 79.8%
Student behaviour is well managed at this school.” 82.2% 68.2%
This school looks for ways fo improve. 88.9% 86.0%
This school is well maintained.” 93.3% 92.3%
Notes - - o -

1. Agrae represents the percenlage of respondents who Somewhat Agres, Agree or Strangly Agree with the statement.
2. Nationally agreed parenielcaragiver items.
3. DW = Data wilhheld to ensure confidentiality.

Staff opinion survey

Parcentage of staff who agree' that: 2019 2020 2021
feel confident embedding Aboriginal and Tomes Strait Islander perspactives across the  94.7% 90.6%
learning areas.

| enjoy working at this schoal.? 98.1% 75.5%
| tael this school is a safe place in which to work ? 04.4% 58.0%
| recaive usful feedback about my work at this school 92.6% 71.4%
Students are encouraged to do heir best af this school.2 100.0% 98.0%
Sludents are treated falrly at this school.* 92.5% 60.8%
Student behaviour is well managed at this school.2 1.2% 45.1%
Staft ara wall supporled al this school? 85.2% 56.3%
This school takes staff opinions seriously.” 87.0% 49.0%
This school looks for ways to improve.? 96.3% 77.6%
This school is well maintained.” 92.6% 79.2%
msctlool_gives_m opportuities lo do interesting things.” 92.6% 78.3%
Notes

1. Agree represanis he percentaga of respondents who Somewhal Agroe, Agres ar Strongly Agree wilh the stalement,
2. Nationally agreed statf items,
3. DW = Dala wilhheld o ansure confidentiality.

Gervernment



Student Opinion survey

Porcentage of students who agree’ that: 2019 2020 2021
| like being at my school? 96.6% 80.7%
| feel safe at my school.? 94.1% 86.6%
My teachers molivate ma to learn.? 99.2% 94.8%
My teachers expact me to do my besi 2 98.2% 97.5%
My teachers provide me wilh useful feedback aboul my schaol work 2 98.3% 93.2%
Teachers at my school treat students fairly.” 89.8% 87.6%
I can talk fo my teachers about my concerns.! 91.5% 86.6%
My school takes students’ opinions seriously.? 83.2% 76.9%
Sludent behaviour is well managed at my school 2 89.8% 66.7%
My schoal looks for ways to improve.? 98.3% 91.6%
My school is well maintained.2 98.3% 81.6%
My school gives me opportunities 10 do interesting things.? 96.6% 90.1%
Noles

1. Agras represents the percantage of respondanls who Somowhat Agree, Agreq or Strongly Agree with the statement,
2. Nationally agreed student items.
3. DW = Data withheld lo ensure confidentiality.

School Disciplinary Absences

Principals use a range of disciplinary consequences to address inappropriate behaviour. Suspensions,
exclusions, and cancellations of enroiment are only used as a last resort option for addressing serious
behaviour issues. Principals balance individual circumstances and the actions of the student with the needs
and rights of school community members.

Type of school disciplinary absence 2019 2020 2021
Short suspension 102 74 151
Long suspension 2 1 2
Exclusion 2 0 0
Total 106 75 153

fimvesnmnny



Learning and Behaviour Statements

Everyone brings their own set of personal beliefs to the school community. These beliefs influence their decisions,
behaviour, and social practices. It is reasonable to expect that not everyone will share the same set of beliefs, and this
contributes to a richly diverse social environment in each school. If can also contribute to differences in expectations and
force us to reflect on our own understanding of what we consider acceptable and unacceptable.

Each year level cohort have collaborated to design a specific learning and behaviour statement that is developmentally
appropriate.

ECDP: We show safe behaviours, follow routines and are kind to each other, we try our best.
- We work together so everybody can stay safe.
rep: We do our best learning by making appropriate choices.
Y 1: We are actively engaged in our learning activities.
SSifats We are safe and respectful learners.
Year 2: We use a positive growth mindset in our classroom.
S We are organised and engaged learners.
We make safe, respectful choices inside and outside the classroom.
Year 3: . - . -
We actively participate in all areas of learning.
We are safe learners who interact respectfully with our peers, environment and adults.
Year 4: g - -
We are engaged and on-task in our learning activities.
We are caring people who value diversity.
Year 5: . , :
We are active, compassionate and lifelong learners.
Year é: We are inspired to learn through inquiry learning.
We recognise that we are dll life-long learners with a goal to doing our best work always.
Specialist We are safe, respectful leamners during all specialist lessons.
lessons:

——
— —— ——— Queensland
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Whole School Approach to Discipline
Multi-Tiered Systems of Support

Clinton State School uses multi-tiered systems of support (MTSS) as the foundation for our integrated approach to learning
and behaviour. MTSS is a preventative, differentiated model grounded in practical strategies, targeted planning, and
data-informed decision-making. A mulfi-tiered system of support meets every student's needs at the appropriate level of
infervention, with consideration of individual circumstances. Clinton State School uses Positive Behaviour for Learning (PBL),
an evidence-based behaviour management system that:

® Analyses data to improve student behaviour and learning outcomes
e Ensures that only evidence-based practices are used by teachers to positively support students
o  Continually supports staff members to maintain consistent school and classroom practices

The PBL feam regularly meet fo analyse the school data, including student achievement, student attendance, and
student behaviour. The PBL data is used to evaluate the implementation of the whole school approach and formulates
the Tiers of support triangle (see below). Tier 1 supports are implemented school-wide, with behavioural expectations
defined and explicitly taught using real world situations. Some students are referred to the Student Support Services for
additional support (Tier 2) to meet the same expectations, with focused, small group interventions. Student behaviours at
Tier 2 are regularly reviewed by the Student Support Services Team, with additional, individualised wraparound support
(Tier 3) Complex Case Management offered for any student with increasing concemns.

The PBL school process uses standard evaluation questions that consider

e what, where, when and why students engage in particular behaviours

e the staff members and students involved
e the accuracy and consistency of implementation of the positive whole-school approach.

. Y Tiev 3 — a fewr students (5%}
Tier 3 Focus an indwidualized support

* Intense and chronic concerns

¢ Individualised assessmenl

* Conneclions to extemnal supports and s Remediation * FBA
agencies o Ulinstrsction A+ Individual behaviour
\ — A )\ support plans
B B A
Tier2

e At-risk groups

* Informal assessment

Tier ¥ - seme stadents [15%)
Fogus en eeduang risk

* Interventions always available

¢ Progress monitoring

y

Tier1
e Expectations defined and taught
¢ Acknowtedgement system

¢ Non-punitive responses

¢ Dala:based decision making
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Differentiated and Explicit Teaching (Tiers 1, 2 and 3)

Teachers at Clinton Stafe School carefully
S e e ey,

plan a differentiated learning experience for Frovision of whols currlculum
their classes - varying how students are
exposed to the cumiculum and providing Differantiatest sl enplish brahing: for st studants

multiple opportunities to respond and leamn. o ol e

These decisions are data-informed — based on

academic achievement, attendance and behavioural data. This enables our teachers to purposefully plan a variety of
ways to engage students; assist them to achieve the expected learning: and to demonstrate their learning. There are
three main layers to differentiation, illustrated in the diagram below. This model is used for behavioural, academic and
pedagogical differentiation.

i

Intensive teaching: for a small nuiiber of students

Tier 1: Differentiated and Explicit Teaching for all students

All students (100%) in the school receive support for their academic and behavioural development. The focus is on
the whole-school implementation of both the Australian Curriculum and Classroom Positive Behaviour for Learning
(C-PBL) expectations. Tier 1 practices establish a foundation of regular, proactive support whole preventing
unwanted behaviours. These are universal supports for all students, with a school-wide focus. This involves:

e teaching behaviours in the setting they will be used

e being consistent when addressing challenging behaviour, while taking developmental norms and behavioural
function into account

e providing refresher lessons and targeted recognition throughout the school year so skills are ready and likely to
be used when students need them

e asking students and their families for their perspectives on school climate, instruction, reinforcement, and
discipline so improvements in Tier 1 may be made.
rewarding students who display appropriate behaviours

Every classroom in our school uses the Clinton State School expected behaviour matrix as a basis for developing their
co-constructed classroom behaviour standards. Using this matrix, the class teacher works with all students to explain

exactly what each of the expectations look, sound, and feel fike in each classroom. The co-constructed matrix is

placed on display in the classroom, used as the basis of teaching expectations throughout the year and revisited

regularly to address any new or emerging issues. The Clinfon SS PBL team regularly gather school behaviour data 1o

review behaviour outcomes and review effectiveness of Tier 1 support.

Recording information on OneSchool is not always required for Tier 1 behaviours, however, the information may need
to be passed onto the relevant team leader so that any patterns of behaviour can be established. Once a pattern of
behaviour emerges, this should be recorded into OneSchool. Early intervention may avoid escalation to a critical
incident.

Possible Teaching Strategies and Interventions

Effective teachers constantly review use of C-PBL | « Maintain high expectations for students to follow the
practices before identifying differentiated behaviour class rules
supports to add as part of Tier 1. Successful PBL | * Engage in active supervision (classrooms and
implementation requires consistent application of playgrounds)
proactive, research informed practices + Review classroom organisation to identify potential
«  Use of Essential Skills for Classroom Management issues for that student
{(ESCM) +  Freguently reward appropriate behaviours, to
+  Engage in a high ratio of positive reinforcement promote social, emotional and behavioural growth
to corrective feedback or behaviour specific | * Promote active engagement within the classroom
feedback « Incorporate a token economy within the classroom
. Establish, monitor and maintain a positive | *  Differentiate teaching strategies
classroom environment, using 3-5 positively| *  Plan for every student succeeding using a Universal
stated, memorable and culturally appropriate Design for Learning approach
classroom specific expectations

: &
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Tier 2: Focused Teaching for Identified Students

Teaching staff should meet and consult with family and differentiate their classroom support to identify any actions that
are within their power to address by strategically targeting or increasing the use of C-PBL strategies, before requesting
Tier 2 interventions (10-15% of students)

Behaviour support staff, including the guidance officer and school chaplain, work collaboratively with class teachers at
Clinton State School to provide focused teaching. Focused teaching is aligned to the C-PBL Expectations Matrix, our
well-being program "Learning Curve", and student progress is monitored by the classroom teacher to identify those who
need intensive support or no longer require ongoing support.

Possible Teaching Strategies and Interventions

The majority of students respond to PBL Tier 1 classroom supports, however, these will be insufficient to meet the needs
of some students, therefore, teachers provide differentiated behaviour supports as part of Tier 1. Tier 2 interventions are
recorded & maintained in OneSchool using Persondlised Learning, providing documented evidence of support. These
supports are designed to reduce the occurrences of inappropriate behaviours, actively encourage positive and
expected behaviours and reinforce social and emotional skills. Intervention strategies are designed to address
academic, behaviour and social/emotional competencies to reengage students in learning. It is important to use data
to guide and monitor planned adjustments to student support, including administration referrals, minor behaviours,
instructional time lost, academic performance, and attendance

* Daily check-in system and adult mentors to connect students with positive adults and monitor student
behaviour and wellbeing.

* Small group work targeting successful stress management, self-regulation, social skills and problem-solving skills

* Oftherresearch-based interventions based on teaching, environmental and individual needs that address
individual triggers for inappropriate behaviour

¢ Case management by Student Support Services

* Continue and intensify differentiated support from Tier 1 simultaneously with Tier 2 interventions from Student
Support Services

¢ Classroom problem-solving teams set up to provide additional support to classroom teachers with frauma-
informed classroom practices and responses to problem behaviours

* Clinton State School chooses evidence-based practices that are matched to students’ needs.

If the school data indicates that more than 10-15% of students require targeted interventions, then a review will be
conducted of Tier 1 fidelity/effectiveness.

Clinton State School may use a problem-solving framework when considering individual cases and developing plans
at the focused intervention stage.

determine the
Couse, select an
Including tha considor & appropriate
mothvation and solution and Implement evaluate the

range of
define the problem/concern factors that _ p«nlgnllal develop a plan, the plan outcome
are solutions goals and
malntalning actions
the concern
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Tier 3: Individualised support for a small number of students who continve to

display complex disruptive behaviours

Tier 3 parficipants (2-5% of students) are assigned a Complex Case Manager who becomes the centre of
communication and service management. Specialised support may be utilised at Tier 3 using specialised external
agencies such as Autism Queensland, Family and Child Connect, Disability Services QId, Queensland Health,
Department of Communities (Child Safety Services) and Local Police.

Supports at Tier 3 are highly individualised interventions for a small percentage of the student population (2-5% - which
may vary). Students at Tier 3 receive intensive, individualised support that relies on formal behavioural assessments
and multi-agency collaboration to support the student's success. If the school data indicates that more than 5% of
the student population requires individualised services, a review should be conducted of Tier 1 and 2 implementations.
The focus at this Tier contfinues to be on creating a safe and supportive environment for the student fo engage
successfully with the curiculum. The Department of Education acknowledges that specialised interventions via external
agencies are required when students may be at significant risk of developing mental health difficulfies (Supporting
Studenis Mental Health and Wellbeing).

Support and monitoring

Case consult Case conference

Case management /

A g ¢ B 3w & g ¥ 3o vl Complex case management

(CQ Complex Case
Management - Department
Employees Only)

Possible Teaching Strategies and Interventions

Schools and regional offices employ a variety of strategies to provide students with individualized learning programs
to maintain their engagement with schooling. These may include

= Completing a Functional Behaviour Assessment (FBA) by a quadlified practitioner

» Creating a De-Escalation Profile to establish the sequential pattern in which successive responses are of
increased severity or intensity (Shukla-Mehta, 2002}

e Individual Behaviour Support Plan (IBSP} identifying complex or unproductive behaviours which are frequent
and/or intense.

» Developing, monitoring and evaluating the use of Individual Student Safety Plan (ISSP) for planned use of
Restrictive Practices

» Risk Assessment to determine the level of risk to the safety or wellbeing of members of the school community
and the likelihood the behaviour will adversely affect the good order and management of the school.

» Discipline Improvement Plan — a written agreement setfing out the expectations and deliberate
consequences for inappropriate behaviour for a fixed time period

e Complex Case Management by designated Tier 3 action including regional specidlists and external agencies
where applicable, including parents/caregivers

Tier 3 supports are based on the underlying reasons for a student's behaviour and should include sirategies to:
*  PREVENT problem behaviour

« TEACH the student an acceptable replacement behaviour

= REINFORCE the student's use of the replacement behaviour

*  MINIMISE the payoff for problem behaviour.




Disciplinary Consequences

Every child deserves fo receive the support they need to succeed at school and in life. Students need to be able to trust
adults fo keep the same rules, all of the time, and staff need to provide the opportunity for young people to learn the
right behaviour. It is more powerful to reward the right behaviour than recall the inappropriate behaviour. Consequences
for inappropriate behaviour should be logical, fair, and consistent. Research shows that consequences are most
effective when they are logically related to the problem behaviour.

All state school employees are required to act in accordance with the Public Service Act 2008 as well as departmental
policies and procedures, including the Student Protection procedure, the Code of Conduct for the Queensland Public
Service and the department's Standard of Practice. When applying a consequence to student behaviour and managing
a student disciplinary matter, principals and school staff will:
* interact with students, families and staff in a friendly, courteous and professional way
* protect student and staff confidentiality and privacy as much as possible
* actindependently, impartially and in the public interest
s act fairly and observe the rules of natural justice
¢ conduct investigations info reported behaviour incidents in a timely manner without undue delays in the
investigation process
= inform any person who is the subject of an investigation (at an appropriate time) of the substance of any
allegations against them, and provide them with a reasonable opportunity o respond to the allegations
* inform any other person whose inferests or legitimate expectations are, or are likely to be, adversely affected by
an investigation finding, and provide them with a reasonable opportunity to respond before a report is issued
= gather all relevant evidence and information to estabilish the facts of the matter under investigation
¢ apply an objective investigation standard equitably to all parties
* evaluate the effectiveness of processes established within the school
* base investigation findings on sound reasoning and relevant evidence.

Procedural fairness (or natural justice) applies to any decision that can affect the rights, interests or expectations of
individuals, including students. Procedural fairness is an integral element of a professional investigation and acts as a
safeguard for the individual whose rights are being affected. The balance of probabilities test requires the decision
maker to weigh up all the material gathered and decide, on balance, whether the evidence supports the allegation
and can ‘more likely than not' be capable of being substantiated. The laws of natural justice are

The right fo be heard The right to an impartial decision maker
¢ Knowing the purpose of a particular decision-
making process and the consequences that flow e Having an impartial adjudicator throughout the

from it investigation and decision-making process
* Knowing the way in which the issues will be » The absence of bias in the decision maker
determined

* Being fully informed of the allegations and any
other information that will be considered when a
decision is made

* Having areasonable opportunity to respond to the
allegations

* Having the right to appeal

Generally, teachers set age-appropriate behavioural expectations. When necessary, teachers provide feedback to
students in a respectful and calm way and are clear about the behaviours they would like to see. Teachers will take the
opportunity fo re-teach and practice the expected behaviour using some of the strategies from this list:

* Analyse the classroom environment to establish what may be inadequate or missing for the student

* Teach alternative/replacement behaviour and reward it frequently using a specific behaviour reward chart
* Respond to inappropriate behaviour fairly and consistently

+  Offer multiple opportunities for the student to respond in an appropriate manner

+ Corective or behaviour specific feedback, provided in a calm and respectful manner

* Holding a quiet discussion with student about the expected behaviour

Government



«  Visit to buddy class

« Restorative chat with teacher {within school or break time)

» Reflection time

*  Problem solving conference with teach and student/parent

«  Prompt student to use calm down spaces including learning hub two (LH2}
«  Short ferm behaviour contracts with regular check in processes

Some students will need additional support to help them practice the expected behaviours. On rare occasions, a student
might do something so serious —such as causing harm to other students or staff, or disrupting the good order of the school
— that the principal may decide that a suspension or exclusion is needed.

Restorative Practices

At Clinton State School we recognise that restorative practices
can empower students to learn from inappropriate behaviour
choices, to understand the impact of their behaviour on others,
and to grow personally in their ability to make more sound
decisions and resolve problems. Restorative practices represent a
positive step forward in helping all students learn to resolve
disagreements, take ownership of their behaviour, and engage in
acts of empathy and forgiveness. Attention to the personal and
social development of individual students and their
connectedness to each other and to their school are key parts to
this approach.

Image: Restorative Practices International

Restorative Practice is a

philosophy that: Restorative Practices help to: A Restorative Process is one which

enables the building, nurtfuring
and repair of  healthy
relationships

provides the means to respond
effectively to incidents of
conflict and wrongdoing
assists in developing authentic
community within classrooms
and community

fosters growth of the whole
person

builds relational skills — “When
we know better, we do better,
we can be better."

Establish a culture of high
expectations with high levels of
support (working ‘with'
students)

Increase positive behaviour
and reduce conflict, harm and
wrongdoing

Build, manage and restore
relationships within the school
community

Address misbehaviour in a way
that strengthens relationships
and enhances accountability.

Brings fogether all those who
have a stake in a specific
incident

Recognised who has been
affected

Explores and acknowledges
how they have been affected
Identifies what needs to
happen in order to repair the
harm caused, and

Enables the group fo work out
how to put things as right as
possible

School! Disciplinary Absences

The principal is the only staff member with the authority to make suspensions, exclusion, or cancellation decisions. The
principal is not able to delegate their authority to make decisions about suspensions or exclusions, however they may
authorise a deputy principal, to inform a student and their parent/s about the suspension or exclusion decision. Written
notification, on the approved form, for the decision must still be signed and sent by the principal.

On occasion the behaviour of a student may be so serious, such as causing harm to other students or to staff, that the
principal may determine that an out-of-school suspension or exclusion is necessary as a consequence for the student's
behaviour. Usually, this course of action is only faken when the behaviour is either so serious as to warrant immediate
removal of the student for the safety of others, and no other alternative discipline strategy is considered sufficient to deal
with the problem behaviour. Disciplinary Absences include:

e Short term suspension {up to 10 school days)
» Long term suspension {up to 20 school days)
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* Charge related suspension (student has been charged with a serious criminal offence is suspended from school
until the charge has been dealt with by the relevant justice authorities)

= Suspension pending exclusion {student is suspended from school pending a decision by the Director-General or
delegate (principal) about their exclusion from school) '

» Exclusion (student is excluded from a particular state school site, a group of state schools or all state schools in
Queensland for a defined period of time or permanently)

Right to appeal (suspensions and exclusions)

Parents and students may appeal a long suspension, charge-related suspension or exclusion decision. A review will be
conducted by the Director-General or their delegate, and a decision made within 40 school days to confirm, amend/vary
or set aside the original SDA decision by the principal. Use this link to find out more on the Right to Appeal

Re-entry following suspension

Students who are suspended from Clinton State School may be invited to attend a re-entry meeting on the day or on the
day prior to their scheduled return to school. The main purpose of this meeting is to welcome the student, with their
parent/s, back to the school in a supportive and calm manner. It is not a time to review the student's behaviour or the
decision to suspend, the student has already received a consequence through their disciplinary absence from school.
The aim of the re-entry meeting is for school staff to set the student up for future success and strengthen the home-school
communication.

Arrangements

The invitation to attend the re-entry meeting will be communicated in writing. Re-entry meetings are short, taking less than
10 minutes, and kept small with only the principal or their delegate attending with the student and their parent/s. Arecord
of the meeting is saved in OneSchool, under the Contact tab, including any notes or discussions occuning during the
meeting.

Suggested Structure of Re-Entry Meeting

Although a re-entry meeting is not compulsory, if the school deems it appropriate to hold a re-entry meeting it should
follow a set agenda, which will be shared in advance with the student and their family. if additional items are raised for
discussion, a separate arangement should be made to meet with the parent/s at a later date and time. This meeting
should be focused on making the student and their family feel welcome back into the school community.

Possible agenda for the re-entry meeting could include:

*  Welcome back to school s
*  Checkin on student welloeing '~ 'Wellbeing is a state in which every individual realses

= Discuss any recent changes to school routine or staffing his or her potential, an cope with the norma| stresses
* Offerinformation about supports available (e.g. guidance officer)
* Set a date for follow-up

®  [hangsiydeniiand parentis fogafiending to make a contribution to his or her community’
*  Walk with student to classroom
World Health Organisation, 2014

of [ife, can work productivel and frutfully and is able

Reasonable adjustments for re-eniry meeting - - - - —

Reasonable adjustment is a legislative term that refers to a measure or action taken to enable learners to participate in
education on the same basis as learners without disability. In planning the re-entry meeting, school staff will consider
reasonable adjustments needed tfo support the attendance, engagement with the same learning, performance and
assessment opportunities of the student. This includes selecting an appropriate and accessible meeting space, organising
franslation or interpretation services or support, provision of written and/or pictorial information and other relevant
accommodation. Support staff, such as guidance officers or inclusion staff, may also offer important advice to ensure a
successful outcome to the re-entry meeting. A reasonable adjustment can be as simple as changing classrooms to be
closer to amenities or installing a particular type of software on a computer for a person with low vision.

Governmenl



Consideration of Individual Circumstances

When responding to inappropriate behaviour, the staff at Clinton State School consider students’ individual circumstances,
such as their behaviour history, disability, mental health wellbeing, religious and cultural considerations, home
environment and care arangements. This reflects the principle of equitable actions, where every student is given the
support they need to be successful. At Clinton State School, we value the principles of Unconditional Positive Regard
(Berry Street Education Maodel). These strategies empower teachers to create the best possible conditions for a positive
classroom environment, including
e Separating a student from their behaviour to re-frame a tough situation, keeping those involved calm and
respected
e Recdling child development pathways allows a teacher to see each child empathically with different
backgrounds and opportunities
s Maintaining a vision of wholeness for the young person, as inappropriate behaviours creep in to shadow their
success and wellbeing at school
e Vocdlising to the student with a soothing voice is a verbal response strategy that invite students back info the
calm of the environment, rather than meeting the chaos

Clinton State School values our diversity by ensuring we consider the needs of our various racial, ethnic, socloeconomic,
and cultural backgrounds and varlous lifestyles, experlence, and Interests and points of view represented in the school.
We maintain a focus on providing outcomes that focus on “equity" which refers to fairness and justice recognizing that
we do not dll start from the same place and must acknowledge and adjust imbalances. When considering consequences
for inappropriate behaviour, staff weigh up all the evidence and reflect on any other relevant individual student context
that might contribute to the behaviour. Once again, the laws of natural justice are followed - the right to be heard fairly
and the right to an unbiased decision maker.

Factors influencing behaviour

Clinton State School recognises family, peers, school and the wider community all impact on student behaviour and
learning and wellbeing. The way students behave is also influenced by personal characteristics such as age, sex,
persondlity, temperament and mental and physical health.

The following model helps us to identify how multiple environments

influence student learning, wellbeing and development, and how risk

SilturaL 8 Poltice! and protective factors can impact. For example, risk factors, such as

" economic disadvantage can increase the probability that a problem

will develop and persist. Protective factors, such as a supportive family

and community can minimise the impact of risk factors. Some students

develop along ‘normal’ trajectories despite the presence of significant

risk factors. This capacity fo achieve developmental milestones in the
face of adversity is called 'resilience’.

Indirect

e

ST

Fooaltheasy,
SystiarTi

Social-ecological systems theory represented in the diagram below is
useful to describe the factors influencing student behaviour and
Sk 2. A wellbeing .Soclal-ecological systems theory represented in the diagram

& below is useful to describe the factors influencing student behaviour and
wellbeing.
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Universal Design for Learning (UDL)

UDL provides the opportunity for all students to access, participate in, and progress in the general-education curiculum
by reducing barriers to instruction. UDL assists teachers to plan for and implement options for how information is presented,
how students respond or demonstrate their knowledge and skills, and how students are engaged in learning.

Image description: Equality means every student getting the same support.
Equity implies a recognition that some students need variations to the
amount of support required to meet the same goal. Within the Universal
Design for Learning framework, any potential barriers to learing are
planned for.

Equality

Clinton's improvement approach
Clinton's improvement approach is where the school brings together prior knowledge and experiences to support new
knowledge and experiences. By doing this, Clinton State School draws on the skills we have developed as a team and
apply them to new experiences at a more complex level.

The concept behind our approach is to promote staff and students to take ownership of their own learning, becoming
critical inquirers who can make meaningful connections and utilise critical thinking to reai-life problems (Mansilla, 2008).

At Clinton State School, we draw upon a range of improvement techniques, as illustrated, to help staff and students
recognise their own learning, drawing on their previous experiences and giving them the opportunity to make
connections between experiences.

Privacy

Clinton State School is obliged by law to respect and protect the privacy of individual students therefore we will not
disclose or discuss another student's information with anyone but the student’s family. This applies even if the behavioural
incident, such as bullying, involves your child. You can be assured that school staff take all matters, such as builying, very
seriously and will address them appropriately. We expect that parents and students will respect the privacy of other
students and families.

If you have concerns about the behaviour of another student at the school, or the way our staff have responded to
behaviour, please make an appointment with the principal or year level deputy principal to discuss the matter.

Student Wellbeing
Student Learning and Wellbeing Framework (SLaWF)

Clinton State School offers a range of programs and services to support

the wellbeing of students. Before students can reach their full potential, Self-
aclualization:

Self-fulfillment
needs

schools must ensure that their basic needs are being met. Clinfon State SR o
Schoolrecognises that a students' basic needs must be met before they imﬁhﬁh;::hv 3
can form relationships or engage in positive classroom culture (Masiow). aclivities

Esteem needs:
prestige and feeling of accomplishment Psychological

needs

Clinton State School strives fo develop healthy, confident, and resiiient
young people who can successfully navigate an increasingly complex
world. Staff achieve this through

Belongi and love d

ging
intimate relationships, friends

Safaty needs:
socurily, sofely Basic

. . . . . needs
* Create safe, supportive and inclusive learning environments Physlological needs:

*  Build capability of the staff, students and school community to food, water, warmih, rest
respond in an inclusive manner

* Develop strong systems for early intervention when problems arise

* Consideration of individual and group differences when reflecting on student outcomes

* Promoting collaborative learning by connecting fo the hearts and minds of every student

* Encouraging students to manage their own wellbeing thorough programs such as: Learning Curve, Classroom
PBL, Whole school PBL and Berry Street.

Government
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Curriculum and pedagogy
Clinton Sate School builds the foundations for wellbeing and lifelong learning
through our cuniculum, embedding personal and social capabilities through
the implementation of the Australian Curmiculum. Students are explicitly \
taught to understand themselves and others, manage their relationships, Personal
lives, work and learning more effectively. Students develop skills including and Sacial
recognising and regulating emotions, developing empathy for others and
understanding relationships, establishing and building positive relationships,
making responsible decisions, working effectively in teams, handling
challenging situations constructively and developing leadership skills.

Capability

At Clinton State School we believe when students ‘have a sense of self-worth, self-awareness and personal identity that
enables them to manage their emotional, mental, spiritual and physical wellbeing’, with a sense of hope and 'optimism
about their lives and the future'... [they]...'form and maintain heaithy relationships' and prepares them 'for their potential
life roles as family, community and workforce members' (MCEETYA, p. 9).

Student Support Services

Clinton State School Is proud to have a comprehensive Student Support Network in place to help the social, emotional,
and physical wellbeing of every student. In addition to the assistance provided by class teachers, we have access to
professionals whose roles are to help ensure our school is an inclusive, nurturing environment. Students can approach any
trusted school staff member at Clinton State School to seek assistance or advice. If they are unable to assist, they will
provide guidance and help ensure the student is connected to the appropriate support person or organisation.

Parents who would like more information about the student support roles and responsibilities are invited to contact a
member of the support feam.

[Role What they do

« co-ordinates the Student Support Network to promote an inclusive, positive school culture
Principal e  Provides continuity
e Monitors data to provided and support school direction?2222

= Collaborates with the team to monitor and analyse student data to identify student needs.
« Implements literacy and numeracy intervention for identified students.
e Collaborates with class teachers to provide differentiated teaching and appropriate

Inclusion .
deputy odjusfmepfs. . _ . y
principal . Leadershlp of Student Support Serches to promote an |ncI\-JS|ve, positive schpol cul'fure“
= Works with teachers to ensure equitable access to education for students with a disability.
« Builds positive partnerships between the school and families of students with a disability fo
establish responsive programming.
« Lidises with external agencies and private providers.
* Responsible for student welfare
*  Provides continuity of contact for students and their families through the seven years of
schooling
Year level * Ensures students feel safe and comfortable and want to come to school
deputy e Monitors student attendance data, arranges intervention for students presenting in Tier 2 for
principals behaviour.

¢ Coordinate transitions

« Monitors data to identify areas of additional need.
<« Works in conjunction with staff for implementation of Positive Behaviour for Leamning
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* Provides a comprehensive student support program within the school environment offering
counselling with students on a one-on-one basis or in a group setting
Guidance *  Assists students with specific difficulties, acting as a mediator or providing information on other
Officer life skills
* Liaises with parents, teachers, or other external health providers as needed as part of the
counselling process.

Head of *  Works in conjunctions with staff on implementation of the Australian Cumiculum, including
Depqrfmenf- the General Capability - Personal and Social Capability and the Cross Curiculum Priority —
curriculum Aboriginal and Torres Strait Islander Histories and Cultures

*  Works in conjunction with staff to use the Universal Design for Learning framework (UDL} to
identify bamiers in learning opportunities and environments and plan for variability

Learning/well-
being inclusion | » Case manage and support students who fit under the DDA. Support the implementation of
teacher whole school PBL

* Provides educational counselling and support services to Aboriginal and/or Torres Strait
CEC Islander students and communities, as well as providing support and advice for students,
staff and parents in order 1o enhance the educational experience for Indigenous and non-
Indigenous students.
* Provides individual and, at times, group support to students to assist their engagement with
education and training
¢ Support students to overcome barriers to education such as
o attendance at school
o relationships/social skills
o conflict with family/peers/teachers
o social/femotional/physical wellbeing.

School
Chaplain

It is also important for students and parents to understand there are regional and state-wide support services also
available to supplement the school network. These include Principal Advisor Student Protection, Advisory Visiting
Teachers and Senior Guidance Officers.

For more information about these services and their roles, please speak with Principal or a Deputy.

Classroom Positive Behaviours for Learning
C-PBL

Clinton State School uses a mulli-tiered system of support for positive
behaviour in the school. This is a whole-school approach, used in all
classrooms and programs offered through the school, including sporting
activities and excursions. J relationships

Positive

Classroom PBL consists of evidence-informed strategies for classroom
management to reduce rates of unproductive behaviour and increase
student engagement with learning. Each component is broken down into
several practices to build a positive classroom culture that promotes learning.

This is evidence-based framework is used to:

* analyse and improve student behaviour and learning cutcomes

* ensure that only evidence-based practices are used correctly by teachers to support students
* continually support staff members to maintain consistent school and classroom improvement
* practices.

At Clinton State School, student behaviour is a part of the overall teaching and learning approach in our school. We
believe student behaviour is a part of the overall teaching and learning in our school. Our staff take responsibility for
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making their expectations clear, for providing supportive instruction about how fo meet these expectations and strive to
use behavioural incidents as opportunities to re- teach.

The language and expectations of our framework can be used in any environment, including the home setting for
students. The skills students develop today, should be the skilis that will serve them well as future global citizens. Setting
students up for success is a shared goal of every parent and school staff member.

Any students or parents who have questions or would like fo discuss the Student Code of Conduct are encouraged to
speak with the class teacher or make an appointment to meet with the principal.

Behaviour Expectations

Ovur staff are committed to delivering a high quality of education for every student, and believe all adults in the school,
whether visiting or working, should demonstrate the same three positive behaviour expectations in place for students - Be
Safe, Be Respectiul, Be a Learner.

The following table outlines expected behaviours for students across the school. In addition, each classroom will have
their own set of examples to help students and visitors understand the expectations and meet the standards we hold for
everyone at Clinton State School. PBL lessons are delivered on a weekly basis and provide expilicit instruction of what the

weekly focus behaviours look and sound like.

Expected Behaviours for Clinton State School

‘ Safe Respectful Learner
Stay in assigned areas Kind words and action Ask for help
Use equipment correctly Care for property and Set goals/iry your best
Follow instructions environment Be a problem solver

Safe hands and feet
Right place, right fime

Listen to others
Follow directions quickly

Be a role model
Growth mindset

Cenerl Report concerns fo teacher Use of equipment Be prepared
Be hygienic Use manners Celebrate success
Wear school uniform with Leam from mistakes
pride
Moving safely Whole body listening Complete work to the best
Safe hands, feet and objects Use and Inside voice of your abllity
Ask to leave the classroom Listening ears
Inside Allow others to learn Have a go at all activitles
Keep classroom fidy
Walk on paths/concrete Invite others to join in Try new games
Sitting down to eat Take tumns Make healthy food
Outside Stay in designated areas Hand in lost property choices
No hat, no play Play by agreed rules
Talk, walk, squawk Return borrowed equipment
Walking feet
Limit screen fime Kind words and actions Promote postive talk
Keep passwords secure Personal devices are left at about others
Online Report inappropriate usage the offlce or at home.
Use school approved websltes
Beware of strangers
_Report bullying
Use safe behaviour Flush toilets Use the tfoilet before
Toi Wash hands with soap Turn taps off returning to class after
oilets :
Remember the Privacy of play
others
Act appropriately In the Own your actions Complement others
community If you see something say
Walk directly home something

Communlty Use pedestrian crossing

i)

Stay seated on the bus

Help others where appropriate
Display good sportsmanship
Be conslderate of others

This matrix has been co-constructed by staff at Clinton State School.
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School Community Behaviour Expectations

The above expected behaviour matrix is the student-friendly version. The following table outlines the same positive

behaviour expectations for school wide implementation, including the wider school community, staff, and parents.

Be Safe

What we expect to see from you (community)

What you can expect from us (staff)

Always model safe behaviour in all situations.

Always model safe behaviour in all situations,
documenting any risks and possible outcomes.

Drop off and collect your child from the designated
area at school.

Give clear guidance about the designated area for
parents to leave and collect students.

Be Respeciful

What we expect to see from you {community)

What you can expect from us (staff)

Request an appointment with the class teacher or
principal to discuss any matters relating to your
child.

Respond to your request for an appointment in a
timely manner and negotiate a mutuailly agreeable
date and time to meet.

Take a positive, solution focused approach to
resolving complaints.

Work with you fo resolve a school related
complaint.

Be respectful in your conversations about school
staff, in the school and at home.

Model positive expected behaviours for all
students.

Respect the obligation of staff to maintain student
and family privacy.

Maintain confidentiality about information relating
to your child and family.

Respect schoal, student, and staff privacy in your
online communications.

Act quickly to address social media issues that
affect staff or students.

Be a Learner

What we expect to see from you (community)

What you can expect from us (staff)

Be actively involved in your child's education at our
school.

Commit to resolving your complaint in a timely
manner, using the rules of natural justice.

Help your child to see the strengths and benefits in
diversity and difference in their classmates.

Promote every child's individuality and build a
cohesive, inclusive classroom and safe school
culture.

Notice when others need help, parents, staff and
students, and ask if there is anything you can do to
assist.

Listen to your feedback and communicate
important details about your child's progress at
school.

Support your child to meet the learning and
behavioural expectations at school.

Outline clear learning and behavioural
expectations.
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Restrictive practices

The department’s Fact Sheet for Restrictive Practices, outiines the use of certain methods of restraint and the situations
that might require their use. Restrictive practices are seclusion, containment, physical restraint, mechanical restraint,
clinical holding, chemical restraint.

There are six fundamentai principles:

Regard to the human rights of those students

Safeguards students, staff and others from harm

Ensures transparency and accountability

Places importance on communication and consultation with parents and carers

Maximises the opportunity for positive outcomes and aims to reduce or eliminate the need for use of the restrictive
practices,

6. Aims to reduce or eliminate the use of restrictive practices

oA el

School staff at Clinfon State School need to respond to student behaviour that presents a risk of physical harm to the
student themselves or others. It is anticipated that most instances of risky behaviour can be de-escalated and resolved
quickly. On some rarer occasions, a student's behaviour may continue fo escalate, and staff need to engage
immediately with positive and proactive strategies aimed at supporting the student to manage their emotional arousal
and behaviour. Staff attend professional learning events to keep skilled in Crisis Prevention, De-escalation and Trauma
Informed Practice. It is not always an escalating student behaviour that requires a restrictive practice. Sometimes,
removing a student to a buddy class is a resfrictive practice, or forcing them to miss out on play time for reflection.

In some situations, where there is immediate risk of physical harm to the student or other people, and when all other
alternative strategies have failed to reduce the risk, it may be necessary for staff to use restrictive practices. The use of
restrictive practice must be:

neccessary, in p .
that no 'I?alss proportionate dlscort'nﬁmu_ecli(
restrictive to the risk of or;c';a )2 r:'s
measure is harm oi-flatinas

available

in response to
immediate,
foreseable risk
of harm

respectful of
the student's
dignity

dissipated

When there is a behaviour risk assessment or clinical health need, the use of restrictive practices will be planned through
an Individual Student Safety Plan (ISSP} and staff will employ, when necessary, pre-amanged strategies and methods.
According to the_Restrictive Practice procedure, parental consent must be obtained in the use of these methods.
Following the use of any unplanned restrictive practice, a focused review will help staff to understand how they responded
to the risk in any incident that invoived the use of a restrictive practice. Staff will consider whether there are other options
for managing a similar situation in the future. All incidents of restrictive practices will be recorded and reported in line with
departmental procedures.

Seclusion will not be used as a planned response and will only be used in serious circumstances for managing an
unforeseeable situation in an emergency. It will be used for the shortest time possible and in a safe area that presents no
additional foreseeable risk to the student. In such emergencies, a staff member will always observe the student and
seclusion will cease as soon as possible.

There will be some occasions when Clinton State School staff will need to use a restrictive practice to maintain the safety

and wellbeing of students, staff or others. If you have any concerns or complaints in reiation fo the use of these practices
please follow the process outlined in the department’s fact sheet.
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Examples of when Clinton State School might use resfrictive practices.

State school staff may only use
seclusion or unplanned physical
resiraint where:

o the studentis behavingin a

For the use of a seclusion or
physical restraint to be
"reasonable”, the seclusion or
physical restraint must be:

Examples of unplanned physical
restraint that might be "reasonable"
in the circumstances would be:

e using manual guidance fo

prevent a student running onto
a busy road

holding a student to prevent
them physically attacking
someone, or

holding a stfudent's hand to
prevent repetitive, serious self-
injurious behaviour.

proportionate to the risk of
harm

disconfinued once the risk of °
harm has dissipated, and
respectful of the student's
dignity. .

way that poses an immediate °
foreseeable risk of harm to
themselves or others °

e the seclusion or physical
restraint is reasonable in all the °
circumstances as a response
to the student's behaviour,
and

o there is no less restrictive
measure available to respond
to the student's behaviour in
the circumstances.

Critical incidents

A critical incident is defined as an occurrence that is sudden, urgent, and usually unexpected, or an occasion requiring
immediate action and immediate administration level response in a situation that seriously compromises staff and student
safety. The aim in these situations is o bring the behaviour of the student under rapid and safe control. I is not a time to
try and to punish or discipline the student; it is a crisis management period only. Staff follow the documented plan for any
student involved in regular critical incidents, which should be saved and available for staff to review in OneSchool. It is
important that all school staff have a consistent understanding of how to respond in emergencies involving student
behaviour that seriously endangers the student or others. This consistency ensures that appropriate actions are taken to
ensure that both students and staff are kept safe.

Think safe—act safe Behaviour de-escalation

Follow the five ‘Rs’ to prevent and manage
escalating behaviours

Be happy and safe
o Crsis Management Fact Sheet Inthe playground
¢ |nvestigation of accidents and

incidents

@ Stay calin

Reduce Ktold 4

¢ proailiee 13 prevert
rorodua
" 5]

Pl i ety e mnrh A0 gt vl
o Regain
E Report
Q Review
abditiant

G I

It somethipg 15 not ok,
tell a teacher,

o

Songu

For unexpected critical incidents, staff might use basic de-escalation steps as follows:

1. Avoid escalating the problem behaviour: Avoid shouting, cornering the student, moving into the student's space,
touching or grabbing the student, sudden responses, sarcasm, becoming defensive, communicating anger and
frustration through body language.

2. Maintain calmness, respect and detachment: Model the behaviour you want students to adopt, stay cam and
controlled, use a serious measured fone, choose your language carefully, avoid humiliating the student, be matter of fact
and avoid responding emotionailly.

3. Approach the student in a non-threatening manner: Move slowly and deliberately toward the problem situation, speak
privately to the student/s where possible, speak calmly and respectfully, minimise body language, keep a reasonable
distance, establish eye level position, be brief, stay with the agenda, acknowledge cooperation, withdraw if the situation
escalates.
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4. Follow through: if the student starts displaying the appropriate behaviour briefly acknowledge their choice and re-
direct other students’ attention towards their usual work/activity. If the student continues with the problem behaviour,
then remind them of the expected school behaviour and identify consequences of continued unacceptable behaviour.

5. Debrief: at an appropriate time when there is low risk of re-escalation, help the student to identify the sequence of
events that led to the unacceptable behaviour, pinpoint decision moments during the sequence of events, evaluate
decisions made, and identify acceptable decision options for future situations.

Temporary removal of student property by school staff

The removal of any property in a student's possession
may be necessary to promote the caring, safe and
supportive learming environment of the school, to
maintain and foster mutual respect between all state
school staff, students and visitors.

Temporary removal of student property by school staff flowchart

Refer to the Temporary cemaval of student propesty by school staff pracedure for detalled process.

School staff provide students and parents with clear

communication to inform what student property can be
COMMUNICATION temporarlly removed and the expectatlons in relation to
preperty students may bring to school. This Information

ol expectations

should be provided on | and reif
regularly vla the schoal's communications processes
(e.g. newsletter).

The Temporary removal of student properlty by school

staff FAQ outlines the processes, conditions and IDENTIFICATION School staff identify student property that is illegal, not
Ty DI Inappropriate compliant with or puls the safety

responsibilities for state school principals and school staff BEOPONOHOMIN . cieing o thers at sk

when temporarily removing student property.

School staff remove student property and store safely,

» . e . REMOVAL noting thal Lhey are not authorised to open bags, unlock
As per the Education {General Provisions) Regulation of property mabile phones or read, capy or delete messages stored
20.'7 fhe principcl or state SChool s’roff member may on phanes without the ennsent of the student or parent,
remove from a student at the school any property in the DETERMINE il X l
. B . . . . 0 S t £ C a ble time
student's possession if the principal or staff member is | time to retain gl

property

satisfied the removal is necessary to

e promote the caring, safe and supportive leamning
environment of the school; or

e maintain and foster mutual respect between staff
members and students at the school; or

) « not collected despile reasenable efforts

e encourage all students attending the school to take RETENTION + suspected that student is not the lawful owner

responsibili’ry for fheir own behQViOUr Gnd 1he of property illegal to possess or threatens the safety or wellbeing of
: . the school community

consequences of their actions; or

e provide for the effective administration of matters
relating o students of the school.

RETURN Student property is made avallable for collection by
of property student/ parent, or property is retained by school.

Property is relained if it is:

* provided to Queensland Palice Service.

Searching student property (responsibilities for state school staff)

e Consentis not required to search school property such as lockers, desks or laptops that are supplied to the student
through the school.

e If student property is ilegal to possess, likely to threaten the safety or wellbeing of students or staff or is reasonably
suspected to have been used to commit a crime, the property or the bag it is in should be seized immediately and
retained for handing to police.

e Under normal circumstances state school staff are not permitted to search student property unless they have the
consent of the student or parent.

e In emergency circumstances it may be necessary fo search a student's property without the appropriate consent
{e.g., to access an EpiPen for an anaphylactic emergency).

e State school staff do not have the authority to search the person of a student. If a search is considered necessary,
the police should be contacted to make such a determination.

State school staff do not have the authority fo open, examine or otherwise deal with the temporarily removed student
property without the consent of the student or parent. For example, principals or state school staff who temporarily remove
a mobile phone from a student are not authorised to unlock the phone or fo read, copy or delete messages stored on
the phone without the consent of the student or parent.
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in determining what constitutes a reasonable time to retain student property, the principal or state school staff will
consider:

* the condition, nature or value of the property

* the circumstances in which the property was removed

* the safety of the student from whom the property was removed, other students or staff members
* good management, administration and control of the school.

The principal or state school staff determine when the temporarily removed student property can be returned, unless the
property has been handed to the Queensland Police Service.

Bringing prohibited items to school (Responsibilities for Parents and Students)
* ensure your children do not bring property onto schools’ grounds or other settings used by the school (e.g. camp,
sporting venues) that:
o s prohibited according to the Clinton State School Student Code of Conduct
o isillegal
o pufts the safety or wellbeing of others af risk
o does not preserve a caring, safe, supportive or productive learning environment
o does not maintain and foster mutual respect;
¢ collect temporarily removed student property as soon as possible after they have been notified by the principal or
state school staff that the property is available for collection.

The following items are explicitly prohibited at Clinton State School and will be removed if

found in a student's possession:
¢ illegal items or weapons (e.g., guns, knives*, throwing stars, brass knuckles, chains}
* imitation guns or weapons
* potentially dangerous items (e.g., blades, rope)
* drugs** (including tobacco)
¢ alcohol
* aerosol deodorants or cans (including spray paint)
* explosives {e.g., fireworks, flares, sparklers)
* flammable solids or liquids {e.g., fire starters, mothballs, lighters)
* poisons (e.g.. weed killer, insecticides)
* ingppropriate or offensive material (e.g., racist literature, pornography, extremist propaganda).

* No knives of any type are allowed at school, including flick knives, ballistic knives, sheath knives, push daggers, trench
knives, butterfly knives, star knives, butter knives, fruit knives or craft knives, or any item that can be used as a weapon, for
example a chisel. Knives needed for school activities will be provided by the school, and the use of them will be supervised
by school staff.

** The administration of medications to students by school staff is only considered when a prescribing health practitioner
has determined that it is necessary or when there is no other alternative in relation to the freatment of a specific health
need. Schools require medical authorisation to administer any medication to students (Including over-the-counter
medications such as paracetamol or alternative medicines).

Use of mobile phones and other devices by students

Digital literacy refers to the skills needed to live, learn and work in a society where communication and access to
information is dominated by digital technologies like mobile phones. However, the benefits brought about through these
diverse technologies can be easily overshadowed by deliberate misuse which harms others or disrupts learning. In
consultation with the broader school community, Clinton State School has determined that explicit teaching of responsible
use of mobile phones, smart watches and other devices is a critical component of digital literacy. The knowledge and
confidence to navigate and use these technologies safely while developing digital literacy is a responsibility shared
between parents, school staff and students.
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it is also agreed that time and space should be provided at school where technology is not permitted, and students are
encouraged to engage in other social learning and development activities. Students, parents and visitors will see posters,
such as the example below, around the school that clearly identify our fechnology-free zones and times. Please respect
the community agreed expectations for these spaces and behaviours.

Approved
Device

/one

From et

The responsibilities for students using mobile phones or other devices at school or during school activities, are outlined
below.

It is acceptable for students to leave their personal mobile device at the school office upon amival and collect
the device at the end of the school day.

Clinton State School does not permit students access to their device during school hours.

Parents and staff expectations when using mobile devices

e be courteous, considerate and respectful of others when using a mobile device
* switch off/silent and place the mobile device out of sight during classes

It is unacceptable for students to use moblle phones and other devices:

* in an unlowful manner

* in technology-free designated spaces or fimes

* to download, distribute or publish offensive messages or pictures

« to use obscene, inflammatory, racist, discriminatory or derogatory language

e to use language and/or threats of violence that may amount o bullying and/or harassment, or even
stalking

« toinsult, harass or attack others or use obscene or abusive language

*» {o damage computers, printers or network equipment

¢ to commit plagiarism or violate copyright laws

» toignore teacher directions for the use of social media, online email and internet chat

* fo knowingly download viruses or any other programs capable of breaching the department's network
security

* to use the camera app anywhere a normal camera would be considered inappropriate, such as in
change rooms or foilets

* toinvade someone's privacy by recording personal conversations or daily activities and/or the further
distribution of such material

* to cheat during exams or assessments

* to at exams or during class assessment unless expressly permitted by school staff.

At all times students, while using ICT facilities and devices supplied by the school, will be required to act in line with the
requirements of the Clinton State School Student Code of Conduct.

In addition, students and their parents should:
« understand the responsibility and behaviour requirements (as outlined by the school} that come with
accessing the department’s ICT network facilities

« ensure they have the skills fo report and discontinue access to harmful information if presented via the
internet or email
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*  be aware that:

o access to ICT facilities and devices provides valuable learning experiences for students and
supports the school's teaching and learning programs

o the school is not responsible for safeguarding information stored by students on
departmentally owned student computers or mobile devices

o schools may remotely access departmentally owned student computers or mobile devices
for management purposes

o students who use a school's ICT facilities and devices in a manner that is not appropriate may
be subject to disciplinary action by the school, which could include restricting network access

o despite infernal departmental controls to manage content on the internet, illegal, dangerous,
or offensive information may be accessed or accidentally displayed

o teachers will always exercise their duty of care but avoiding or reducing access to harmful
information also requires responsible use by the student.

Bullying and Cyber-bullying

The agreed national definition for Australlan schools describes bullying as

* ongoing and deliberate misuse of power in relationships through repeated verbal, physical and/or social behaviour
that intfends to cause physical, social and/or psychological harm.

* involving an individual or a group misusing their power, or perceived power, over one or more persons who feel
unable to stop it from happening.

* happening in person or online, via various digital platforms and devices and it can be obvious [overt) or hidden
(covert).

* Bullying behaviouris repeated, or has the potential to be repeated, over time ({for example, through sharing of digital
records).

* having immediate, medium and long-term effects on those involved, including bystanders. Single incidents and
conflict or fights between equals, whether in person or online, are not defined as bullying.

Behavlours that do not constitute bullying include:
* mutual arguments and disagreements (where there is no power imbalance)
* not liking someone or a single act of social rejection
* teling someone 'no’ {students exercising their rights)
* one-off acts of meanness or spite
* isolated incidents of aggression, intimidation, or violence.

However, these conflicts are still considered serious and need to be addressed and resolved. At Clinton State School, our
staff will work to quickly respond to any matters raised of this hature in collaboration with students and parents.

Cyberbullying

The major difference with cyberbullying is that unlike in-person bullying, cyberbullying follows students into their community,
their homes and their bedrooms, giving them no opportunity fo escape the harassment or abuse during the evening,
weekends or holidays. Students or parents who wish to make a report about cyberbullying should approach the regular
class teacher. It is important for students, parents and staff to know that state school principals have the authority to take
disciplinary action to address student behaviours that occur outside of school hours or school grounds. This includes
cyberbullying. Parents and students who have concerns about cyberbullying incidents occuming during school holidays
should immediately seek assistance through the Office of the e-Safety Commissioner or the Queensland Police Service.

Students enrolled at Clinton State School may face in-school disciplinary action, such as detention or removing of
privileges, or more serious consequences such as suspension or exclusion from school for engaging in behaviour that
adversely affects, or is likely to adversely affect, other students or the good order and management of the school. This
includes behaviour such as cyberbullying which occurs outside of school hours or settings, for example on the weekend
or during school holidays. I also applies to inappropriate online behaviour of enrolled students that is directed towards
other community members or students from other school sites. Parents or other stakeholders who engage in inappropriate
online behaviour fowards students, staff or other parents may be referred to the Office of the e-Safety Commissioner
and/or the Queensland Police Service.
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Block. Report. Support.

The Department of Education has launched animations to encourage young people to block content, report it,
and suppeort each other if they see or experience bullying online.

It is important young people know they are not alone if they experience cyberbullying. Whether support is provided by
teaching staff, parents, their friends or a support line, help Is always avallable.

The following flowchart explains the actions Clinton State School teachers will take when they receive a report about
student bullying, including bullying which may have occurred online or outside of the school setting. Please note that the
indicative timeframes wil vary depending on the professional judgment of teachers who receive the bullying complaint
and their assessment of immediate ris to student/s.

Key contacts for students and parents to report bullying:
Prep to Year 6 — Class feacher

Principal - Mr Troy Sanson

First hour
Listen

Dayone
Document

Daytwo
Collect

Daythree
Discuss

Day four
Implement

Dayfive
Review

Ongoing
Follow up

30

Provide a safe, quiet space totalk

Reassure the studentthat you will listento them

Let them share their experience and feelings without interruption

If you hold immediate concems for the student's safety, let the student know how youwill
address these. Immediate in this circumstance is where the staff member believes the
student is likely to experience harm (from others or self) within the next 24 hours

Ask the studentfor examplesthey have of the alleged bullying (e.g. hand written notes or
screenshots)

Wirite a record of your communication with the student

Check back with the student to ensure you have the facts correct

Enterthe record in One School

Notify parent/s that the issue of concem is being investigated

Gather additional information from other students, staff or family
Review any previous reports or records for studentsinvolved
Make sure you can answer who, what, where, when and how
Clarify information with student and check on their wellbeing

Evaluate the information to determine if bullying has occurred or if another disdiplinary
matteris at issue

Make a time to meet with the student to discuss next steps

Ask the studentwhat they believe will help address the situation

Engage the studentas part of the solution

Provide the student and parent with information aboutstudent support network

Agree to a plan of action and timeline for the student, parentand yourself

Documentthe plan of actionin OneSchool

Complete all actionsagreed with student and parent within agreed timeframes
Monitor studentand checkin regularly on their wellbeing

Seek assistance from student support network if needed

Meet with the studentto review situation

Discuss what has changed, improved or worsened

Explore other options for strengthening studentwellbeing or safety
Report badc to parent

Record oufcomesin OneSchool

Continueto check in with studenton regular basis until concems have been mitigated
Record notes of follow-up meetings in OneSchool

Refer matter to specialist staff within 48 hours if problems escalate

Look for opportunitiesto improve school wellbeing for all students
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Student Intervention and Support (for victims of bullying)

Clinton State School recognises the need to provide intervention and support to all students involved in incidents of
bullying, including cyberbullying. Students are encouraged to approach any staff member with whom they feel
comfortable sharing their concerns.

Students who engage in bullying behaviours towards others will also be provided with support fo assist them to use more
socially acceptable and appropriate behaviours in their interactions. This includes counselling, social development
programs or involvement in a method of shared concern as identified within tier 1,2 and 3.

School disciplinary measures may also be used to reinforce the seriousness with which the community takes all incidents
of bullying. These measures may include withdrawal from class, withdrawal from social events or celebrations or more
severe punishments such as suspension or exclusion from school. Please note these timelines may be adjusted depending
on the unique circumstances and risk associated with each situation. This is at the professional judgment of the staff
involved. Timeframes should be clearly discussed and agreed with student and family.

Appropriate use of social media

The internet, mobile phones and social media provide opportunities for students to network and socialise online. While
these technologies provide platforms for sharing ideas, they also have the potential to cause pain and suffering to
individuals, groups or even whole communities.

It's important to remember that sometimes negative comments posted about the school community have a greater
impact than expected. This guide offers some information about how to use social media in relation to comments or posts
about the school community. Reputations of students, teachers, schoals, principals and even parents can be permanently
damaged — and in some cases, serious instances of inappropriate online behaviour are dealt with by police and the
court system.

Being aware of a few simple strategies can help keep the use of social media positive and constructive:

* Before you post something online, ask yourself if the community or individual really need to know. Is it relevant,
positive and helpful?

* Remember that what you post online is a direct reflection of who you are. People will potentially form lasting
opinions of you based on what you post online.

* Be agood role model. If things get heated online consider logging out and taking a few moments to relax and
think. Hasty, emotive responses could inflame situations unnecessarily.

* Be mindful when commenting, try to keep general and avoid posting anything that could identify individuals.

* Afew years ago parents may have discussed concerns or issues with their fiends at the school gate. Today with
the use of social media, online discussions between you and your close friends can very quickly be shared with a
much wider audience, potentially far larger than intended.

* Taking a few moments to think about the content you are about to post could save upset, embarrassment, and
possible legal action.

As a parent, you have a role in supervising and regulating your child's online activities at home and its impact on the
reputation and privacy of others. Parents are their child's first teachers — so they will learn online behaviours from you.

Is it appropriate to comment or post about schools, staff or students?

Parental and community feedback is important for schools and the department. If you have a compliment, complaint or
enquiry about an issue at school, the best approach is to speak directly to the school about the matter, rather than
discussing it in a public forum.

While many schools use social media to update parents of school notices, the department prefers that parents contact
schools directly with a complaint or enquiry due to privacy considerations. Imagine if your doctor, accountant or banking
institution tried to contact you to discuss important matters via Facebook. If you have raised an issue with a school or
know that another person has, consider refraining from discussing those details on social media, particularly the names of
anyone involved.

= = — e Queensland
Government




Keep comments calm and polite, just as you would over the telephone or by email. If you encounter negative or
derogatory content online which involves the school, hinders a child's learning and/or affects the school community at
large, please contact the school principal.

Possible civil or criminal ramifications of online commentary

A serious instance of inappropriate online behaviour may constitute a criminal offence and become a police matter. For
example, online content may substantiate the offence of 'using a carriage service fo menace, harass or cause offence’
(Criminal Code Act 1995 {Cth) s. 474.17). School staff may contact their union or obtain personal legal advice if they feel
that online content seriously impacts their reputation. Defamatory online content may give rise fo litigation under the
Defamation Act 2005 (Qld).

What about other people’s privacy?

If you upload photos of your children, be mindful of who might be in the background. You might be happy to share your
child's successes with your friends and family via social media, but some parents are not. If you are tagging or naming
students, consider that other parents may not want their child's name attached to images online.

What if | encounter problem content?
Taking the following steps may help resolve the issue in a constructive way:
* refrain from responding
* take a screen capture or print a copy of the concerning online content
= if you consider problem content to be explicit, pornographic or exploitative of minors, you should keep a record
of the URL of the page containing that content but NOT print or share it. The URL can be provided to the school
principal, or police, as needed for escalation of serious concerns
* block the offending user
* report the content to the social media provider.

Cybersafe and Reputation Management

The Department of Education employs a dedicated team of experts to assist in maintaining the integrity of the
department's reputation with regards to cyber safety and reputation management issues. This team provides direct
support for schools to respond to concerns of inappropriate online behaviour and misuse of information and
communication technology.

The team provides a GUIDE FOR PARENTS with important information about cyber safety and cyberbullying, and
suggestions about what you can do if your child is a target or responsible for inappropriate online behaviour.

Cyberbullying is treated at Clinton State School with the same level of seriousness as in-person bullying. The maijor
difference with cyberbullying however, is that unlike in-person bullying, cyberbullying follows students into their community,
their homes and their bedrooms, giving them no opportunity to escape the harassment or abuse during the evening,
weekends or holidays.

The process by which Clinfon State School investigates claims of cyberbullying is outlined in the flowchart below. In the
first instance, students or parents who wish to make a report about cyberbullying should approach their child's year level
Deputy Principal. Wherever possible, referrals of cyberbullying should include screenshots or other records of the offending
content.

Students enrolled at Clintfon State School may face in-school disciplinary action, such as detention or removing of
privileges, or more serious consequences such as suspension or exclusion from school for engaging in behaviour that
adversely affects, or is likely to adversely affect, other students or the good order and management of the school.

It is important for students, parents and staff to know that state school principals have the authority to take disciplinary
action to address student behaviours that occur outside of school hours or school grounds. This includes cyberbullying.
Parents and students who have concerns about cyberbullying incidents occuring during school holidays should
immediately seek assistance through the Office of the e-Safety Commissioner or the Queensland Police Service.

3

Government



Complaints

During your children’s school years, you may have cause to make a complaint about an issue with your child's education.
Education Queensland is committed to ensuring that all complaints are dealt with in a fair and equitable manner. There
are processes and support structures in place to enable parents/carers and students to work through any issues they may
have with Education Queensland provisions.

The Department of Education is committed to responding to customer complaints in an accountable, tfransparent,
timely and fair way. Customer complaints are managed in accordance with the Customer complaints management
framework, policy and procedure.

A customer complaint involves an expression of dissatisfaction about the service or action of the department, or its staff,
when the customer is directly affected by the service or action. For customer complaints about school matters, parents
are encouraged to use the following three step approach:

1. Early resolution: raise concerns at the point where the problem or issue arose by making an
appointment at the school to discuss the complaint with their child's teacher or the principal.

2. Internal review: if, after taking the early resolution step, parents are dissatisfied with the outcome of
their complaint or how the complaint was handled, they can ask the regional office to conduct a
review within 28 days of receiving the complaint outcome.

3. External revlew: if parents are dissatisfied after the internal review, they may seek an external review
from an external agency such as the Queensland Ombudsman or Queensiand Human Rights
Commiission.

Customer Complaints and Human Rights

Under the Human Rights Act 2019 (Qld), if an individual believes the department has breached their human rights, they
can make a human rights complaint. There is no stand-alone policy, procedure or process for managing human rights
complaints, Instead, human rights complaints are managed within existing departmental customer complaints
processes. The Customer complaints management and human rights guide provides further information about
managing customer complaints that engage human rights.

A complainant must lodge a complaint with the department in the first instance, and the department has 45 business
days to respond to the complaint. If the complainant has not received a response from the department within 45
business days, or is dissatisfied with the department’s response, they can make a complaint to the Queensland Human
Rights Commission (QHRC). Where exceptional circumstances exist, the QHRC may accept a complaint before the 45
business days have elapsed, including instances where a delay would deprive the complainant of an effective
potential remedy. Complaints are only able to be made for breaches that occur after 1 January 2020.

In some cases, where a student has been suspended, excluded or had their enrolment cancelled and an appeal has
been received, the student, parent or carer or their authorised representative may include a complaint about human
rights in their appeal submission. An assessment must be made about whether the matter referred to is a customer
complaint or is part of the appeal.

While people cannot make complaints directly to courts and tribunals for breaches of the Human Righis Act 2019 (Qld),
it is possible to raise breaches in the process of a hearing based on another cause of action {referred to as a 'piggy-
back' action). For example, a human rights complaint could be heard at Queensland Civil and Administrative Tribunal
(QCAT) if a person makes a claim under the Anti-Discrimination Act 1991 (Qld). In this case QCAT would consider both
the discrimination matter and whether or not the public entity gave appropriate consideration to human rights when
making decisions and taking action.

School disciplinary absence decisions that are reviewable in the Queensland Civil and Administrative Tribunal include:

e A 'review decision' of Director-General {or delegate) — refusal to enrol — whereby an applicant can apply for
external review under section 394 of the Education (General Provisions) Act 2006.
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e A decision by Director-General (or delegate) to exclude prospective or current students from all state schools —
whereby an applicant can apply for external review under section 402 of the Education (General Provisions)
Act 2006.

Queensiand Ombudsman

Students or parents that have a complaint about a state government department or agency, such os a state school,
can also access the services of the Queensland Ombudsman. This includes complaints about handling of bullying
incidents and decisions about suspension and exclusion. The Ombudsman Act 2001 provides special powers to support
investigations, including powers to:

e make preliminary inguiries to decide whether a complaint should be investigated;
e investigate informally;
e investigate formally, using coercive powers.

Most investigations are completed informally and cooperatively. However, the Queensland Ombudsman has formal
powers to obtain answers and access documents. They also have the power to enter and inspect premises. The
Queensland Ombudsman can make recommendations to rectify unlawful, unfair or unreasonable decisions and
improve administrative practices.

While the majority of the investigations are based on complaints, investigations into serious systemic issues may be
initiated by the Ombudsman. These investigations are often released publicly to bring these issues to the attention of
parliament, the public sector and the general public.

To make a compilaint, students or parents can use_the online form or contact the Queensiand Ombudsman

e In person: Queensland Ombudsman, Level 18, 53 Albert Street, Brisbane, QLD 4000; or
e By mail: Queensland Ombudsman, GPO Box 3314, Brisbane, QLD 4001; or
e By phone: 3005 7000 or 1800 0648 908 (Toll free outside Brisbane only).

Queensland Human Rights Commission

The Queensland Human Rights Commission (QHRC) is an independent statutory body that handles complaints under
the Anti-Discrimination Act 1991 (Qld) and the Human Rights Act 2019 (Qld).

If students or parents feel their human rights have been breached by a public entity (such as the Department of
Education and its employees) they may be able to lodge a complaint with the QHRC. Under the Human Rights Act 2019
(Qld), a person may make a complaint to the QHRC only if the complaint has first been made to the relevant public
entity, and at least 45 business days have elapsed since the complaint was made to the entity and the person has not
received a response, or has received a response that the person considers to be an inadequate response. Where
exceptional circumstances exist, the QHRC may accept a complaint before the 45 business days have elapsed.

To make a complaint, students or parents can use the online form or contact the QHRC:

e By email: enquiries@qghrc.gld.gov.au
e Inwriting fo the appropriate QHRC office {locations available at www.ghrc.gld.gov.au/contactus)
e By phone: 1300 130 670 (to enquire about making a written complaint}.

A
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How to manage online incidents that impact your school

Student protection

If at any paint the principal forms a
reasonable suspicion thal a sludenl
has been harmed or is at risk of harm,

Explicit images

If the investigation involves naked or explicit images of children,
stalf shouid not save, copy, farward or otherwise deal wilh the
content, as perthe T emiporary il y )luu(
they have a responsibility to respond stalf procadure, This includes onta OneSchoal records Refer to the
in accordance wilh the Stidoent investigative pracess outlined in ‘Responding Lo incidents involving
ture, naked or explicit images of children® from the Oahiae incident
Aranageieat vaiehnes,

ovdl af slide

Help
Referta the Ouline ingident mang
suidelines for more details, or if assistance is

required, contact the Cybersafety and Reputation

Management (C5RM)team an 3034 5035 or
Cybersal Reputa Managems

SOV AL,

Does the online behaviour/incident negatively impact the good order and management of the school?

OR

y

1. Initiate an incident response
Startan incident management log (running sheet) which records times and dates of events, observations, tasks
campleted, persons involved and written conversational notes,

Inform the student’s parent/s
(and student if apprapriate) of [helr
options:

1. Reporl the incident lo an Exlemal

2, Collect evidence
Gather and preserve any evidence af the online cantent or a potential unlawlul anline behaviour, where legally
permissible. Confiscatian of digilal devices can only be done under the fempoiary remuy i af stpdont pranery by

agency such as police, Gfiz v !
“iniies or the

the ty Cunsnis:
Austt iburcame Onhise
{tapo clyutk
2. Report Lhe online cantent/behaviour

sodmol silf procedure.

using Lhe anline tools provided by the

3. Is there a potential crime?
i : contains several applicable sections for cyberbullyiny, A list of polential relevant
criminal offences can be viewed at Appendix 3, and include:
unlawful stalking
computer hacking and misuse
possession, distribution and making child explaitalion material
fraud -- obtaining or dealing wilh identificatian information
criminal defamalion.

e s o o

websile ar app.
Principals may start contact with a law
enforcement agency (LFA) by (omplenng
an LEA referralform underlhe

prucedure Refer hack Lo Step
3 to report potential crimes that do not
negatively impact the goad order of the
school,

can be shared when reasonably satisfied the disclosure Is necessary for the prevention, deraclinﬁjnvamigalion,
prosecution or punishment of a criminal offence or to assistin averting a serious risk to the life, health or safety
of a person or where the disclosure is in the public interesl. For access to the relevant farms, refer ta Disclosmg

Prmclpals may continue to investigale the maller for dlsmplmnry purposes, subject 1a all [aws and depariment

Content may not canstltute a criminal
offence requiring police involvement
but it may negatively impact the good
order and management of the school.
Principals can take action for the online
behaviour as oullined below.

procedures,

.

4, Take steps to remove the upsetting or inappropriate content
Request poster lo remove, use online reporling tools or il assistance is required, contact the CSRM team.

v

5. Managing student behaviour

Where the online behaviours of students do negatively impact \he good arder and management of the schoal, the principal musl take appropriate follow-up action.

Where appropriate;

* take statutory disciplinary action to address cyberbullying: OR * usenon-statulary options to deal with the matter, for example:

that occurs outside ot schoal hours or school grounds that also negatively affecls
the good order and management of the school (e.g. where the conduct, threats,
intimidation or abuse have created, or wauld likely create 4 risk of, substantial
disruption wilhin the school enviranment, or where the conducl, threals,
intimidation or abuse has ar might reach schoel premises);

thatis undertaken an or originating from schael premises during school hours, ar
by means of use of school ICT, concerning other students, slaff ar members of the

- apology;

discussion with studenl’s parents;
student medialion;

- ICT { mobile lechnology ban;
- guidance reterral.

school community;

6. Student welfare

Regardless of whether ar not the cyberbullying is a malter that must be dealt with by the school Principal as a disciplinary matter or by alternative means (see 5
above), Principals must consider and support the wellbeing of any student who is displaying apparent negative effecls from cyberbullying, by means of offering the

student guidance officer support.

v

7. Recording the incident on OneSchool

IFthe incident was resolved at schoel-level, recard details of the incident, as reported to the school and investigated

through the incident management process, in (he student’s OneSchoal behavieur record.







